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4. Teaching
5. Teaching str
6. Teaching method
7. Fenstermacher & Soltis

8. Joyce, Weil, & Calhoun

9. Moor

10. Mosston & Ashworth
11.Orientation toward content
12. Face orientation

13. Didactical orientation

14. Epistemic orientation
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15. Foundational epi
16.Truejustified kni
17. Goor, Heyting, & Vreeke
18. Encoding

19. Decoding

20. Executive approach

21. Emotional knowledge
22.Teaching-studying-learning
23. Boyles

24 Warranted assertibility
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30. Westwood
31. Stuated learning

32. Reflective process
33. Costa & Kallick,

34. |solated stage

35. Johnson & Johnson
36. Marzano

37. Sdf-system thinking
38. Facilitator approach
39. Teaching discourse
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40. What sh
41. Pendlebury
42. Practical knowl
43. Husu

44. Meijer, Verloop, & Beijaard
45, Schwab

46. Practical

47. Craig

48. Helbowitsh

49. Teachers' voice

50. Walkington

and not what is true?
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51. Agency
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55. Higgins

56. Liberationist
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